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Some Personal Background: My ‘Skin in the Game’

❖ About 39 years now in ELT, some 27 of which have been in EAP

❖ Extensive experience of EAP in the UK, Turkey, Australia and China

❖ Developed the first UK postgraduate certificate in teaching EAP: 

PgC TEAP (University of Plymouth, 2004)

❖ Was a member of the original BALEAP working party responsible 
for developing the TEAP Competency Framework

(BALEAP, 2006)



Some Personal Background: My ‘Skin in the Game’

❖ PhD thesis examined the historical development of EAP as an 
academic discipline:

Bell, D.E. (2016) Practitioners, Pedagogies & Professionalism in English for 

Academic Purposes (EAP). The Development of a Contested Field. University of 
Nottingham.

❖ Professional interests in EAP have continued largely unabated:



A Few Definitions: Mapping the Territory

‘… the teaching of English with the specific aim of helping learners to study, conduct 
research or teach in that language…’

(Flowerdew & Peacock, 2001)

‘EAP is concerned with those communication skills in English which are required for 
study purposes in formal education systems.

(Jordan 1997, quoting ETIC 1975)



A Few Definitions: Mapping the Territory

‘... EAP is the language of academic discourse and focuses specifically on the
vocabulary, grammar and discourse features found in academic communication,
both spoken and written.’

(Alexander, Argent & Spencer, 2008)

‘EAP refers to language research and instruction that focuses on the specific
communicative needs and practices of particular groups in academic contexts.
It means grounding instruction in an understanding of the cognitive, social and
linguistic demands of specific academic disciplines.’

(Hyland & Hamp-Lyons, 2002)



A Few Definitions: Mapping the Territory

‘EAP is usually defined as teaching English with the aim of assisting learners’ study or 
research in that language…. In this sense, it is a broad term covering all areas of 
academic communicative practice such as:

• Pre-tertiary, undergraduate and postgraduate teaching (from the design of 
materials to lectures and classroom tasks

• Classroom interactions (from teacher feedback to tutorials and seminar discussions
• Research genres (from journal articles to conference papers and grant proposals)
• Student writing (from essays to exam papers and graduate theses)
• Administrative practice (from course documents to doctoral oral defences)’

(Hyland, 2006)



A Few Definitions: Mapping the Territory

‘The language, knowledge and skills that a student- any student- needs to possess
and be able to apply in order to be deemed successful in their studies across a
range of academic disciplines and contexts- either at the undergraduate or
postgraduate level- encompassing the domains of reading, writing, speaking,
listening, IT, research, social interaction, critical thinking and the appropriate use
and applications of Gen AI’

(Bell, 2026 forthcoming)

Time for an Updated Definition?



Historical Milestones in the Development of EAP

❖ EAP emerged in the 1960s/early 1970s and was originally conceived as 
a response to meeting the needs of international students studying 
in the UK

1962:  Support for overseas students formalised at Birmingham University, UK (Vera Adamson)

Pre-1962: ad hoc, piecemeal support for overseas students at various UK universities and 
HE institutions

1972: Various EAP work undertaken at Manchester University, UK  (Bob Jordan & Ken James) 
and Newcastle University, UK (Ron Mackay)

1972: Establishment of SELMOUS (Special English Language Materials For Overseas University 
Students)

1975: First SELMOUS conference (‘The Language Problems of Overseas Students in Higher Education in 
the UK’) held at Birmingham University, UK.



Historical Milestones in the Development of EAP

❖ EAP placed an early emphasis on testing language proficiency

1964:  Development of the English Proficiency Test Battery (EPTB) at Birmingham 
University (Alan Davies)

1971: Development of the Leeds Proficiency Test (Brian Heaton)

❖ EAP was originally quite narrow in its focus

‘EAP is concerned with those communication skills in English which are required 
for study purposes in formal education systems.’

(Jordan 1997, quoting ETIC 1975)



Historical Milestones in the Development of EAP

❖ EAP was originally synonymous with the development 
of Study Skills and Study Competencies

Study skills in English (Wallace, 1980)

Panorama (Williams, 1982)

Strengthen Your Study Skills (Salimbene, 1985)

Study Listening (Lynch, 1983)

Study Writing (Hamp-Lyons & Heasley, 1987)

Study Skills and Study Competence: Getting the 
priorities right (Waters & Waters, 1992)



Historical Milestones in the Development of EAP

‘… the teaching of English with the specific aim of helping learners to study, conduct 
research or teach in that language…’

(Flowerdew & Peacock, 2001)

❖ In more recent decades, EAP has been steadily widening its remit 
and scope:

‘[EAP] means grounding instruction in an understanding of the cognitive, social
and linguistic demands of specific academic disciplines.’

(Hyland & Hamp-Lyons, 2002)

‘[EAP is] a broad term covering all areas of academic communicative practice’

(Hyland, 2006)



Historical Milestones in the Development of EAP

❖ EAP has arguably now become a recognised discipline in its own 
right

‘EAP has become a much more theoretically grounded and research-informed
enterprise in recent years, sitting at the intersections of applied linguistics, education,
and the sociology of scientific knowledge’

‘… specialist expertise, focused practices, areas of inquiry, scholarly approaches and
the paraphernalia of journals, monographs, conferences, and research centres: all the
trappings, in fact, of a full-fledged educational practice’

(Hyland, 2018, p. 389)



❖ EAP is still primarily a tertiary educational endeavour, although it 
has made/is arguably still making some inroads into secondary 
educational contexts

(Bunch, 2006)

(Johns, 2006)

(Brisk, 2015)

(de Oliveira & Iddings, 2014)

❖ Is still principally being offered to students for whom English is 
not their first language

Historical Milestones in the Development of EAP



Milestones in the Historical Development of EAP

❖ EAP still tends to be divided into 2 broad camps for delivery: 

➢ pre-sessional provision 
(in the form of intensive summer programmes or year-long 

foundation/bridging courses)

➢ in-sessional provision
(in the form of credit-rated/non credit-rated modules or one-off

workshops and clinics)

❖ EAP is primarily taught by those with a background in TESOL or 
Applied Linguistics

❖ EAP still tends to be a discipline dominated by Masters qualifications



Historical Milestones in the Development of EAP

❖ EAP still tends to be seen as a service and is not usually afforded the 
same academic status or working terms and conditions as other 
disciplines in the academy

‘In the disciplines, they seem to think that you’re just the grammar guy’

(PhD interview respondent from 2014)

‘The English for Academic Purposes Practitioner: Operating on the Edge of 
Academia’ (Ding & Bruce, 2016)

‘Stigmatised identities in EAP: How we ‘manage expectations’ to effect our 
agency’ (Taylor, 2023)

‘Accounting for the Troubled Status of English Language Teachers in Higher 
Education’ (Bell, 2021)



The State of EAP in 2026: Tracking a Rapidly Moving Ball

❖ Closures and massive job losses in traditional EAP markets

Rowsell, J. (2024). University job cuts to ‘hit 10,000 by year end’ despite 
fee rise. Times Higher Education.

Foster, P. (2024). England’s universities face ‘closure’ risk after student 
numbers dive. Financial Times.

“…if the overseas students’ revenue was withdrawn, then lots of universities
would go to the wall in Britain. It’s as simple as that…. “

(‘Professor Jones’, interview 2023, quoted from Bell, 2025, p. 8)



The State of EAP in 2026: Tracking a Rapidly Moving Ball

❖ The emergence of ChatGPT and derivative forms of GenAI

‘The AI revolution is transforming the jobs market – and universities have a
responsibility to ensure no one is left behind’, say Teruo Fujii, president of the
University of Tokyo, and Joseph Aoun, president of Northeastern University.

‘How can institutions step up to the challenge?’

(THES, March 28, 2024)



The State of EAP in 2026: Tracking a Rapidly Moving Ball

❖ Continued global expansion of EMI

‘There has been a growing trend towards teaching academic subjects in English at
universities in countries where English is not an official language (Macaro, Curle, Pun, An,
& Dearden, 2018; Wachter & Maiworm, 2014). Englishization of higher education (HE) is a
current global phenomenon (Galloway, Numajiri & Rees, 2020; Rose & McKinley, 2018)…’

(Kamaşak, Sahan & Rose, 2021. p.1)

‘Recent years have witnessed phenomenal growth in top-down English-medium instruction
(EMI) policy initiatives in contexts such as in East Asia. Often referred to as “emerging
contexts,” these contexts, specifically China and Japan, seem more appropriately referred to
as “surging” contexts, given the rapid and ongoing growth in EMI (see Wu & Tsai, 2022).’

(Galloway, Sahan & McKinley, 2024, pp. 236-237)



Strengths & Opportunities

❖ Linkages between EAP and Academic Literacies

‘… every student stands to benefit from opportunities to acquire an understanding
of those academic literacies essential to studying effectively within their discipline
and being admitted to membership of its community of practice. As such, while
students will inevitably come to their studies with differing degrees of familiarity
with the literacies of their particular disciplines, the development of those literacies
needs to be seen as an integral part of student learning; that is learning for all
students, in higher education.’

(Murray, 2016, p. 427)

Hakim, A. & Wingate, U. (2024): Collaborative approaches to embedding academic literacy 
instruction in the curriculum: examples from UK universities, Studies in Higher Education, 
https://doi.org/10.1080/03075079.2024.2397695

https://doi.org/10.1080/03075079.2024.2397695


Strengths & Opportunities

❖ Growth of EMI

‘The expansion of EMI programs in university settings signals a shift from studying
English as foreign language to using English for the study of academic content. However,
the implementation of EMI requires more than “simply switching the vehicle of
communication and continuing as usual” (Bradford, 2016, p. 340)’

(Kamaşak, Sahan & Rose, 2021. p.1)

‘EMI is becoming common at elementary and secondary education levels. In South Korea,
EMI is quite well established in higher education. Recently EMI has also emerged in both
public and private high schools.’

(Hong & Basturkmen, 2020, p.1)



Strengths & Opportunities

❖ Existing expertise in pedagogy with the potential for expanding this 
expertise to focus more directly on pedagogy in HE

‘… one of the supreme ironies of Higher Education, certainly the variety practised in UK contexts anyway,
is that unlike every other stage of formalised schooling, it is possible for someone to be offered
employment as a university-based educator without them first holding a recognized teaching
qualification…attempts to address this self-evident paradox led to the introduction of the PGCHE
(Postgraduate Certificate in Higher Education) qualification in British universities, the successful
completion of which is now usually mandatory for all newly appointed academics…EAP practitioners are
exempted from having to do the PGCHE on the grounds that they already possess sufficient teaching
credentials. Given this situation, I have thought for some time that the pedagogic expertise of many EAP
practitioners could potentially be brought more to bear on PGCHE delivery.’

(Bell, 2025, p. 151)



Strengths & Opportunities

❖ Potential for developing expertise in applications of GenAI

‘Given the linguistic nature of their role, EAP and academic literacy practitioners are
arguably ideally placed to be leading the charge on how the capabilities of Gen AI can
be legitimately and ethically harnessed when producing academic work… At the very
least… in the wake of new technological developments, the instruction typically
provided by EAP departments on what constitutes plagiarism and academic
misconduct must now be upgraded to include guidance on the ethical and
institutionally acceptable uses of Gen AI.’

(Bell, 2025, p. 9)

‘As a current academic learning and language (ALL) practitioner, I have both a personal and
professional interest in understanding how tools like ChatGPT might affect student
engagement and success at university.’

(Anson, 2024, p. 1466)



Weaknesses & Threats

❖ Neo-liberalisation of Higher Education

‘A neo-liberal university… is defined as a self-interested, entrepreneurial organisation
offering recursive educational experiences and research services for paying clients. In such
institutions, academics become managed knowledge producers who should ideally follow
prescribed sets of organizational processes. Their research and pedagogic output must be
justified as beneficial to the university through quantitative measures. Students are recast
into the role of knowledge consumers and have a voice in determining the manner in which
educational services are packaged and delivered to them.’

(Hadley, 2015, pp. 5-6)

‘the rise of neoliberal managerialist cultures and practices…has meant that universities … 
behave more like corporations and less like publicly funded institutions’

(Joubert & Clarence, 2024, p. 1)



Weaknesses & Threats

❖ Greater career uncertainty & job precarity

‘[Adjunctification] [hiring] as many adjuncts (part-time, non-benefitted employees) as 
possible to teach courses at a lower rate and without job security’

(Marcotte, 2020)

‘The positioning of students as fee-paying customers may change their expectations around 
teaching, feedback and assessment …yet at the same time, greater dependence on variable 
sources of income such as tuition fees means that universities strive to cut staffing costs by 
outsourcing much of their teaching to casually employed staff….Across the higher education 
sector worldwide, casualisation of employment means that in many contexts the majority of 
teaching is done by staff employed on fixed-term, often teaching-only, contracts.’

(McCulloch & Leonard, 2024, p. 773)



Ansell (2008) identified 18 cases of partnerships between British universities and private providers.  
As of 2016, this number had grown to 61, shared across the following organisations.

Study Group (18) Kaplan (13) Navitas (10)

CEG (10) INTO (10)

(Bell, 2025)

‘Building on my original findings, in his more recent research, Lowton (2020) identified a total of 63 UK 
universities operating with an openly declared private partnership for the delivery of their EAP/ 
foundation provision. However, it should be noted that this total would actually rise to 69, if institutions 
with more than one private partnership are included. Four years further on, it is certain that the number 
of private-provider partnerships in the UK has continued to rise and also that this trend does not seem 
likely to be reversed.’

Weaknesses & Threats

❖ Rise of private EAP providers



Weaknesses & Threats

❖ Rise of private EAP providers

‘Privatisation of EAP is a blight and an existential threat to EAP as a discipline, a field and to

its practitioners. It threatens not only employment, status, and opportunities for

practitioners, it diminishes the educational and academic roles and impact that EAP can

and should aspire to. It risks rendering EAP as an avaricious, profit-seeking service without

status, recognition and impact and risks an impoverished future for EAP. The EAP

community needs to address this urgently and begin to articulate collective values as well

as developing a clearing house of expertise and experience in combating privatisation.’

(Ding, Bond & Bruce, 2022, p. 26)



Weaknesses & Threats

❖ Lower status of EAP in the academy- continued perception of 
working for the other disciplines rather than working with them

‘The English for Academic Purposes Practitioner: Operating on the Edge of 
Academia’ (Ding & Bruce, 2016)

‘Respected teachers, or a marginalized, stigmatized profession?’ (Taylor, 2024)

‘Accounting for the Troubled Status of English Language Teachers in Higher Education’ 
(Bell, 2021)

‘The struggle for pedagogical recognition in higher education: Short stories of tension and 
triumph in the professional identity construction of an English for Academic Purposes (EAP) 
practitioner in Hong Kong’ (Trent, 2024)



Weaknesses & Threats

❖ Lack of specific universally-recognised qualifications and entry points

‘… the qualifications most typically asked for by recruiters are still generic ELT qualifications, such as
the DELTA and/or Masters in subject areas such as TESOL and Applied Linguistics. As neither of
these qualification types have preparation for EAP teaching fore-grounded as their main learning
objective, it therefore remains quite possible for someone to get a job as an EAP teacher while
never having studied anything about the subject. This has always struck me as highly problematic.’

(Bell, 2025, pp. 75-76)

‘There isn’t an obvious route into [EAP], and therefore […] you have to ask yourself: is it a profession?
[laughs] So I think […] it would help us to have a clear sense of who we are and how do you get to be an
EAP teacher’

(Lowton, 2020)



Weaknesses & Threats

❖ Emergence of GenAI

‘If we do not rethink both what we are teaching and how we are assessing in a
substantial systematic way, higher education as we now know it will no longer serve
society in any meaningful way. Students will not be adequately prepared to enter the
working world in either a technical or an ethical sense…the threat posed by ChatGPT
in particular and LLMs more generally may well be the greatest opportunity we have
had in a generation to deconstruct the commodification of higher education.

Business as usual is simply not a viable option’

(Blackie, 2024, p. 6-7)



Perennial Problems…Possible Solutions

❖ Comparatively poor professional status & low academic capital

‘the short, and possibly for some still rather unpalatable, answer is that EAP practitioners will 
ultimately need to take more direct agency themselves.’

(Bell, 2025, p. 10)

‘We must…face up to the fact that as long as we are a Master’s rather than a doctoral level
specialisation, we will have problems being recognised within tertiary institutions…we must work to
bring the qualification of the ELT professional up to a PhD level, or else settle for being second-class
citizens in a society of PhDs’

(Pennington, 1992, pp. 15-16)



❖ Operating on the margins of the academy

‘EAP as an academic discipline needs to widen its scope and become a more centrally
embedded feature of university life. One way of doing this is to reposition the knowledge
and skills offered by EAP professionals as outcomes which can benefit anyone entering
Higher Education, not just international students. In some institutions worldwide, this is in
fact already happening, with EAP providers joining forces with academic literacies
(Wingate, 2022; Wingate and Tribble, 2012), and offering their services to all students in
the university, not only those for whom English is an additional language.’

(Bell, 2025, p. 10)

Perennial Problems…Possible Solutions



➢ Increased issues around academic authorship

➢ Social justice issues caused by uneven data availability for 
different user populations

❖ Negative consequences of the ongoing GenAI explosion

Collectively, we need to re-think the role we want teaching and learning in Higher 
Education to play; the ways in which we assess whether such teaching and learning 
has been effective; and how we conceptualize the relationship between university 
education and preparation for the workplace/life

➢ Wider dissemination of ‘false knowledge’

➢ Impact on assessment practices

Perennial Problems…Possible Solutions



EAP needs to move with the changes and try to embrace
the new ways of thinking and operating which these are 

now presenting as opportunities for growth

‘Academics owe it to themselves and their students to understand how new technologies
impact on their disciplinary practices. The danger, however, is jumping to an extreme
solution: completely banning LLMs and making all reading and writing pen-and-paper based,
or completely adopting LLMs and allowing any and every usage students can conceive.’

(Anson, 2024, p. 2)

Perennial Problems…Possible Solutions



6 Longer-Term Predictions

❖ International student mobility and recruitment is going to become even 
more competitive and precarious than it is at present; this will have a 
major impact on EAP as it is currently being practiced in traditional 
markets

❖ For now, EMI will continue to expand; this will potentially allow for the 
creation of EAP provision in new geographical locations

❖ STEM subjects will continue to grow and gain funding support; Arts & 
Humanities subjects will continue to decline; some may disappear entirely



6 Longer-Term Predictions

❖ The capabilities, consequences and wider reach of GenAI will continue 
to expand. The genie is out of the bottle and it’s not going away…

❖ The role of EAP practitioners and the language and literacy support they 
provide will de facto become more tightly intertwined with GenAI

❖ The minimum requirements and expectations around qualifications for 
those working in universities will continue to rise





A Conclusion… of Sorts

‘Probably the worst thing that EAP practitioners could do would be to ignore the
changes…and continue to offer academic language and literacy support in the traditional
modes which they have followed up to now. I believe that doing so would run the risk of EAP
as we currently know it gradually becoming obsolete, a very real possibility given the
changing nature of how students are now approaching their learning…While the predictions I
have made may or may not ultimately come true, of one thing I remain absolutely certain:
the current wider landscape of international Higher Education will continue to flex and
change, possibly in ways that we have not yet envisaged or even imagined.

Looking to the future, those involved in the research, management and delivery of EAP would
therefore be well advised to remain ever-mindful of this and keep their eyes very firmly on
what is now becoming a fast moving ball.’

(Bell, 2025, p. 11)
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